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It is imperative that the yal. :h of today learn to
accept the privileges and respons tilities required 1o live
in a democratic society. To app eciate fully these re-
sponsibilities and privileges, yoil h musi be given an
understanding of their rich heritzk; 2 and of the problems
of contemporary society. Teact 's of the social studies
should recognize not only the n - essity of giving youth
an understanding and appreciatifi of the past, but also
the necessity of helping them - alize the demands of
present-day sacial problems. Chiige and progress appear
to be the certainties in our socies .

The Language Arts-Social f! tudies Guide has been
developed with three primary [t rposes in mind: (1) to
establish unity of purpose and | f viewpoint in the lan-
guage arts-social studies instructh nal program, (2} to aid
the teaches in presenting an orcierly scope and sequence
of conts .. in grades seven and } 3ht and (3) to help the
teacher to recognize the relation}. hips of this content to
the prosent-day problems of v ing. The role of all
teachers, particularly of Jang} ge arts-social studies
teachers, is to cause new concy| ts and understandings
to emerge and to strengthen the} asic democratic values.
To fulfill this rote, the teachiy should recognize the
value o! the learners assisting it defining their goals in

O
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terms of their maturity and participating in the scien
tific process of solving problems as suggested in this
guide.

It should be noted that this guide is printed in ten-
tative forra for teachers’ evaluations. When a revision of
this guide is made, it will be based on teachers’ exper-
iences, evaluations and suggestions. Your careful review
ot this guide and your suggestions for improvement are
requested.

Acknowledgement is made of the fine work of the
committee members in the production of this guide.
Their unticing interest, ability and efforts applied to this
task are appreciated. The Department of Instruction is
anxious to observe this program in use, to study its re-
sults and ta receive the comments and suggestions of the
users.

It is hoped that he who reads will attempt to apply
what he reads; that he who applies will evaluate, suggest,
and criticize; most of all, it is hoped that he who applies
profits.



INTRODUCTION 3

The junior nigh schools are concerned with
the development of a curriculum which meets the
particular needs of children during adolescence.
This is a pericd of many changes during which
pupils experiences rapid growth resulting in a
heightened avareness of s¢lf and curiosity
concerning the world around them. They are
zffected by emotional drives they do not under-
stand which should be channeled into constructive
learning and living activities. Early adolescents
show an intense interest in problems arising out
of their environment. They are curjious about
social, economic, and pclitical condltions and
trends, and about wotivations and ideas which
explain the behavior of human beings. They want
to examina the varied facets of immediate personal
and social problems sc that, together with their
peers, they may arrive at possible solutions.

In the language arts and social studies
program, children are taught how to make full use
of the resources of tha2iv environment and to work
toward the solution of their problems.

This experimental program in the junior high
schools is developed in accordance with the
objectives for education formulated by the
Bepartment of Instruction. The language arts and
social studies pregram reflects the philosophy
of education for social living and general com-
petency growing out of individual and group
experiences. The junior high schcol eighth
grade language arts and social studies curriculum
is to be taught by one teacher in a two and one-half
hour block of time. The language arts and social
studies progran provides:

1. A program in which the skills maz be
taught effectively in relation o the purposes for
which they are used. These skills should include
the andamental tools of learning, reading, writing,
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speaking, listening and critical thinking, as well as
the skills necessary for goocd citizenship in a democrati
society. Since the teacher has fewer pupils for longer
periods of time than the departmentalized program permit
the teacher knows pupils' deficiencies and strengths
better and can make greater provisions for individual
differcnces.

2. A two and one-half hour block of time which
offers opportunity for more effective learning than is
possible iu a one-period schedule. The longer period of
time allows for a flexible program which permits a
breakdown of subject lines and places fewer restrictions
upen the materials and activities that may be used in the
classroom. It alsc provides an opportunity for the
teacher to meet individual differences in a class with
a wide range of abilities,

3. A better guidance program. A language arts-
social studies teacher has more time to work with the
pupil. In addition, the teacher has at hand adequate
information concerning the pupil, such as cumulative
records, results of achievement tests, reading tests
and interest inventories. Tiierefore, the language arts-
social studies education teacher is in a better position
to help the pupil than a teacher having more pupils for
a shorter period of time. Classroom activities built
upon the interests and needs of the pupils enable the
teacher to handle and solve most of the discipline
problems,

4. A schedule that permits g teacher to plan field

trips ggg gggg}ngful activities out oE the " classroom
without disrupting other classes. Thus, no hardship fs
imposed upon either teachers or pupils.

5. A reduced teacher-pupil load. 1t is estimated
that in this situvation a full-time teacher will have
about 90 to 10, pupils per day whereas a departmental
teacher has about 150 to 175 pupils per day (5 classes
of approximately 30 each). Fewer students make possible




a closer relationship between the pupil and
the teacher and a reduction ir the clerical
work necessary in keeping records. Less
clerical work provides additional time for

the incrcased teacher-planning whicl. becomes
necessary because of the variety of subjects
taught in the bleck of time and the additional
activities necessary to a well-developed
program,

Learning is a change in behavior. IT
pupils are to heve worthwhile educational
experiences in the classroom, the teacher
should assume responsibility for providing
the most favorable conditions to bring about
desirable behavioral changes.

If, for example, a pupil is to learn hew
to work on his own, the teacher makes possible
situations in which the i{ndividual student
develops his skills, builds self-confidence,
accepts his limitations as well as his strengthg
overcomes fears, develops understandings and
endeavors to bring his prejudices under control.

O
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If a pupil is to learn how to get alony with others,
it if the teacher's responsibility to provine a variety
of group experiences through which he lear. s to work with
his peers,

Teachers need to know the aims and purposes of
education in order to develop the knowlc .ge and under-
stanaings for guidance; habits and skilis for perfor-
mance; attitudes and appreciations for ! =zlpfulness in
order to bring about happiness and satiifaction at differ-
ent levels of school work.

To enable the teacher to correlaie the two areas,
language arts and social studies, it 1s necessary to
establish not only generalized goals but also specific
objectives,

It is the perogative of the teacher to add to or
delete, or to begin and expand into various directions
in the teaching of social studies.

The teacher shall decide which skills her pupils
are deficlent in and stress these areas, or delete skills
which her pupils do not need in language arts.
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CGENERAL OBJECTIVES

This Suggested Guide for Develicping the
Langioge Arts-Scefal Srudigs Vregram 213 pout 2
pres2ripoing te be explucivy followed by s a
coppilenion of many s1.d v31ied suggestivos o
help the tea. her in daveltping 1eathing unice
"hese suggestion: rhowid srirulece further
thinking z+d setve 25 3 (atalyst anv the pre-
duction of vnit planning

The fcilewzng zre the genersl objectives
which have been the dizecting forces in the
develepmeut cf this gulde:

Te identify the basic principles and
problems related to langnafie arts and soclal
studies that have a bearing on plarning.

To vlew some of the general characleristics
of early adolescents which have implicatiens
for education.

To examine the skills, understandings,
and attitudes inherent in the areas of study.

To provide a sugsested scope and seguence
for the curriculum developrent.

To suggest generalizations, concepts, and
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taleted ldeas which would asiiar ir th2 devgicpnen
ot snfaimatiocn and asctivities,

To fuenish suggestions Yo melerlale, actisitics,
tescling ailds, and evaluatzve pro.cdutes for poildiag
& LEearf.nE unit

Te provide & meang for l2ipang the scache:r cigen-
sze materials =0 that the fusicn of LIAKUARE 2IIf and

e
seclal studies van be madz mete reac:ly

To help thr teacher inctivde »r the .ea'ring units
certain velues basic to eauretion in a demeiiscy

To * tilize the apprepriate rescusces of the schocl
and community apptopriate tc the curriculur

To make provision for having instructicnal material
available.

To furnish sufficient tlexibility so that the
teacher may provide for individusl needs, abilities,
interests, backgrounds, and petsonality structures

To sensitize the teacher to the need for teacher-
pupil planning and for guiding the learning experiences.



PR'NCIPLES AND PROBLEMS*

In developing this guide for language arts-social
studies a review of basic principles and characteristics
relative to the adofescent was made: thatis, opportuni-
ties for self expression, development of leadership, indi-
viduality, and other qualities necessary and important to
this age leve!; developmental charceteristics peculiar to
this group which have implications for the principles
considered.

These are so significant, especially to the humani-
tarian asnects so integral in the Language Arts-Social
Studies Curriculum, that a sampling review is being in-
cluded in this guide.

Basic principles and problems to be considered in
planning and using the Language Arts-Soci:l Studies
junior high curriculum:

Provision is made for pupils to assume increas-
ing responsibility for making decisions involving both
individual and group action, and for catrying out plans
to implement these decisions.

In applying this princip’e in the classroom,
the teacher should emphasize the identification of prob-
lems which concern he individual and the group end
make prevision for the solution of these problems. The
teacher will also need to inierpret the problems of socie-
ty in such a way as to assist the pupils in gaining under-
standing of the soclety in which they live. In most cases
this process will begin with thelr immediate problems of
tiving.

Pupils increasingly share in the determination
of the gaals to be achieved in each learning activity and
in the making of plans to achieve thesz goals.

It has been said that one who always serves
the purpose of another cannot be free; he is a slave of
the one whose purpases or goals he serves. Therefore,
the teacher, in applying this principle to *hz learning pro-
cess, shau'ld use pupil-teacher p'anning with active pupil
participation insofar as possible. |f the pupils are per-
mitted to participate in setting goals, they are more apt
to see the significance of them, to accept them as their
own, and to work with more interest and purpose in the
everyday class procedures toward their achievement.

Pupils increasingly participate in the process
of evaluating both individual and group growth toward
recognized and accepted goais.

When the learners assist in defining their goals
and participate in evaluating their own progress and
achievement, the goals become meaningful. When the
teacher alone does the evaluating, the [2arner is likely to
make pleasing the teacher his goal. As a result he serves
the teacher rather than oaining freedom for himself.

Activities appropriate to the interests, abilities
and needs of ali adofescents within the area served by
the school are inctuded in the program.

American- public education is committed to
the principle of “education for ell youth.” This is par-
ticularly true in the case of the junior high age pupil be-
cause of compuisory schioo! attendznce laws. Logically

"An Adaptation of: Guidg for Social Studies A. Grades Seven, Eight, ar.d Nine, Publication No. 101—G, State De-

partment of Missourl, 1965.
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and morally, rubtic schools are responsibie for setting
up an educatio. al program sufficiently broad in scope
and flexible in nature to include the interests, abilities
and needs of all youth. Youth of this age leve! differ
profoundly, but they have many things in common.
For example, al! can fearn to some degree; however, the
rate of learning is different, All need affection; how-
ever, they respond differently to affection. All such
diff~rences ar.d likenesses shou'd be considered when or-
ganizing a program for the early adotescents.

Pragram provides appropriate activities to
make it possble for each pupil to experience success.

Constant failures in the fearyting process, often
ceused by experiences which are inappropriate to the
ability, interests and needs of the leerner, lead to frus-
trated personilit’  apathy and irresponsibility. Success-
ful experiencs .. .arning which are appropriate to the
tearner, and the goal which he accepts, lead, on the
other hand, t a balanced personality, adesire for further
learning, and a feeling of responsibility and security.

Prcgram rakes it possibie for pupils to gain
an understaniing of varying value systems of different
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socio-econc:mic class groups and to develop a rore con-
sistent value system of their own.

Many lifetime values are established during
early adoloscence. In any school there are pipils with
many and varied backgrounds and value syst2ms, The
fjunior higih school program should make it possible for
a'l pupils to become aware of their own vélues, to ex-
amine them in the light of their origin, and to compare
them witt other individual or group values. 1he school
program should provide opportunities in all subject mat-
ter areas which develop and strengthen the basic demn-
cratic valtes,

Program provides activities desicned to help
young adolescents deal with problems that are unique
to their a:je group.

Effective fearning at any educaticn level takes
place whzn the learner is engaged in experiences which
he recognizes as beirg of concern to him; thyyefore, the
curriculum should provide many oppo-thities for
youth to deal with his own problems,

Wavs to make application of the princ‘ ples in the
classroorn are many and varied; however, a s§npling fol-
lows. Ir. order te most successfully accomplish such ap-
plicatiors, the general development chaia:teristics of
the ado'escent appropriaie to these principles are also
noted.

10



Applications uf the Basic Principles as Related to Developmental Characteristics:

The early adolescent desires outlets for self-expressior.

Some indications of this characteristic:

Desires to participate in creative and manipulative
activities.

Likes to argue and to hear the sound of his own
voice and to express his own ideas.

Has tendency to copy speech pattern from person
he is idolizing at the time.

Determine to have his own way.

How the teacher can halp:

Provide haridwork for pupils to explore and de-
velop new skills.

Capitalize on this trait in allowing pupils to work
in class and group discussion.

Provide through racordings and audio aids good
voice and speech examples, explain voice change.

Offer opportunities for teaching "living with the
consequenc2” and emphasize the trial-and-ertor
method in experimentation; don’t take advantage
of his inexperience; be sympathetic.

The early adolescent is concerned about his relationship
with other people.

Some indications of this characteristic: How the teacher can help:

Desires to become useful and accepted.

Has an inclination to question adult conduct and
standards.

Has difficulty in getting along with people, tends
to btame others.

O
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Provide experiences to help pupil§ feel useful end
accepted in the classroom.

Sponsor pupil-teacher and pupil-parent discussion
groups, present units of work which will teach the
basic concepts of respect, customs and culture.

Provide for frequent changes in membership groups;
promote many group projects.

11



The

early adolescent tries to achieve independence with-

out losing his security.

Some indications of this characteristic:

The

Is willing to work hard to gain some recognition.

Has tendency to regress to childish ways to regain
or insure security.

Desires to be grown up.

Desires to make his own choices and decisions.

early adclescent strives to develop personal values.

Some indications of this characteristic:

E

Accepts explanations and decisions that are reached
through reasoning.

Adhzres to his code of behavior which is based on
a concern about right and wrong.

Exhibits a keen sense of loyalty.

Has a desire to reconcile events or happenings he
observes with ideatistic teaching.

O
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How the teacher can help:

Provide for inany successes in the classroom.

Provide participation in many adultlike situztions
where responsibility is taught and required.

Promote astivities which provid» for adultlike ways
of behavior.

Utilize teacher-pupil planning and guide assign-
ments and activities.

How the teacher can help:

Set up classroom situations involving problem-sol-
ving procedures.

Otfer opportunities for participation in evaluating
class rules, achievements and projects.

Organize projects where this trait can be exercised,
such as contests, debates, etc.

Plan activities, at certain times, of a historic and
patriotic nature; encourage formal ceremonies on
certain occasions, such as the pledge to the flag.



The early adolescent wants to participate as a respon:
sible member of school and home society.

Some indications of this characteristic:

Wants to be socially accepted.
Has urge to be a full-fledged citizen.

Desires to participate in planning, accepting ~.nd re.
jecting suggestions.

The early adolescent wants to learn riew skills and gain
additional knowlec'ge which uitimately leads to indepeir
dence,

Some indication’ of this characteristic:

Is interested in gathering information and develop-
ing :neaningful skiils.

Desires a better understanding of his own ability.

Desires to fearn many skills.

Is 2n enthusiastic and avid reader,

These guiding principles and development char-
acteristics are by no means completé but are meant to
serve as a point of departure for further stu.ty.

ERIC
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How the teacher can nelp:
Bring in community leaders for discussion of social
acceptance; plan events through which all pupils
are accepted socially.
Promote activities which give experience in parii-
mentary procedure, voting, campaigning and group
decisions,

Plan for cooperative participation which involves
discussing, committee reporting, and evaluating.

How the teacher can help:

Promote :mproved instruction in the basic skilis of
reading, writing, and spelling.

Provide a well-balar.ced program of guidance and
testing.

Supply sufficient activities and visual teaching aids
for app'ication of the skills learned.

Provide library opportunities and guidar.ce in read-
ing activities,

13
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;11d always be mindful of
; an intimate relatiorsiip

*'"The teacher sh
the fact that therc 1
between the nature arn|
he prorides in the c%r;sroom and the process bv
which the leasrner rirp tves this stimulus, :nte-
grates 1t in his ming and covetrtly or oveitly

responds to it, now ¢ 1a the future !

r———— "

¥
The teacher andf;tudcn:s should plan “te
rlessroom responsibiiltities throughout the
veir so that:

Each child 1s 1 ,de to feel important,
|' .

“"Lonetrs" are ghgen jobs in whici they

must work with othrﬁs

1
Vovk conmittef} allow stu ents to as:ume
leadership and res!:nsibilities.

/'
!
)

Students worii with many members of tle

class. i

Boys and girﬁ; work together.

r
Students s*r)/ld be given jobs of res)cn-

sibility 4n whic} &hey can succeed,

Students pef orm 4n a variety of flelds.

Students evihuate themselves and othkears.
;

The entireijlass zssunes responsibii{ity.

f
y *Gibson, Jéln S., New Frontiers in the §Social Studies.

ERIC

i!
!

! gubstence of the stinalir

Special ?ids for the Teacher

A WORD TG THE TEACHER

Good organization creates a more disci-
plined clacsronm. Txzmple: ASssign jobs &
members . f the class, rotaring v that every
student has a job nften  Jobs might urciude:
writing assignment ¢cn board and erasing sane
next day: ziving out papers, tooks and other
materjels; taking up papers, tooks and orler
naterials; carrying attenda-ce slip to oil.ce;
preparing for TV, iilms, overhead prejector,
etc.  students ~vastruct a Responsibility Charr
on which jobs are listed

Be enthusiastic yourself since your atti-
tude cverflows to the students.

Take tine to discuss the objectives for
the year with the students and ask tien for
suggestions of activities they would like to
do to accomplish the objectives

With the students plan some evaluation
fur each unit other than a test. The extra
evaluation might be a play, skit, exhibit,
living museum, or open-house for other students
and/or parents.

Evety paper checked should receive two
grades, one for content and one for correct
usage.

Return checked papers the following day.
Go over papers in class, discuss and explain
corcections. The use of an overhvad projecter
makes this procedure easier and faster.

14




Use pretests, check testis, and mastery tests
from Building Better English, (8), pp. 311T-366T.

Keep a dicticnary in every desk and insist
on students using it.

Insist on use of Slant Line Guide in all
written work.

Use sentences, naragrapns, and descriptive
passages from related conteat area to teach
Language Arts Skills.

wWrrite the assignment a1 the board and leave
it there until ready to write next assignment,

Reserve a section of the bulletin board
for display of students' work.

The teachker should write detailed plans
for each week's work. %he purpose of the
weekly plans are:

To list activities of the unit.

To plan lessons in skills, literature,
writing, speaking.

To develop a free reading program.
To develop a spelling progranm,

To develop an interest in current
events.

To 1list resources &nd matarials.

To determine evaluation measures.
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AGENDA
2% HNURS

Social Studies Word List of Vocabulary
words

Spelling and Writing
Social Studies
English

Literature

30

40

30

40

min.

min.

min.

min.

min.



Suggestions from the Teacher

This guide was formulated by a committee of teachers. You are requested to tear out this
sheet at the end of the year and return it to the Language Arts - Social Studies division at the
central office with suggestions for Improvement, both additions and deletions.

O
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A LESSON PLAN GUIDE

Purposes:
What am | trying to do?
What would my pupils’ related purposes likely be?

Materials:
What materials will help me to achieve my pur-
poses?
Materials for my own preparation and use?
Materials for pupil use?

Methods:
What techniques seem most suitable for us ng these
materials to achieve my purposes?
Lecture? Demonstration? Supervised study?
Socialized recitation? Committee work? Aud-
io-visual?

Getting Started:
How will | get started with the class?

Relate activities to the past and/or future.
Show the “why" of the activity to pupils if
not apparent to them and genuinely accepted
by them,

Provision for routine matters, as attendance
checks, so as not to interfere with opening
learning activity.

O

Changing Pace:
How wi'l | change pzce from one activity to an-
other without confusion and disorder?
How will | decide on-the-spot when the time is ripe
for such changes?

Concluding the Lesson:
How will | bring the lesson to a fitting close?
What required or suggested assignments will | make
to the individuals, looking forward to the next
day's activities?
What will | do with a few minutes of extra time if
we finish our work before the end of the period?

Special Items:
Routinz matters: Have | provided for them?
Motivation: What problems wiil | meet? How will
| meet them?
Discigline: What positive forms of behavior control
can | employ?
Individual differences: Mow, specifically, can | pro-
vide for them in my lesson plan?
Evatuating and grading: What tests, or other form
of evaluation, should ! use to check on what | have
actually taught?
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A LESSON PLAN GUIDE

PURPOSES:

MATERIALS:

METHODS:

GETTING STARTED:
CHANGING PACE:
CONCLUDING THE LESSON:

SPECIAL ITEMS:

o

ERIC

12

18



LESSON PLAN NUMBER: DATE:

SUBJECT:
OBJECTIVES:

PROCEDURES: STUDENT ACTIVITIES: CONTENT:

EVALUATION:

o
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CHECK T3ST 1

CAPITALTZATION
Capitalizalion: Deduct 1 point for each wrong 4
capital or each omitted one, ‘
FPunctuation: Deduct | ,oint for each wrong
marx or each omitted one, 1In C, deduct !
point for error in placing guotation marks 5,

wrongly in relation to othrer marks.

DIRSCTIONS: Cross ouh each incorrect small
letter., Avove, write a capital. (The numbers

in parentheses refer to the rules that apply)

1« Judy exclaimed, "a week from today we
ieave for colorade on our neighbor's plane, 6
the flying saucer!" ( 7, 1, 5)

2., Trat house at the northezs! corner of

“ 4
the square belongs to mr. and nrs, 7
HH W ‘
h.h, walton, who bought it fifty years
ago, {13, 9, 1)
S

3. stormed at with shot and shell,

B
boldly they rode and well ..,, Tennyson (8)

O
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B F
Does the bay of fundy empty into the
A o] :
atlantic ocean? (3, 2, 1)
c H

In lacy week's "christian herald," i
read a review of a new book that gilves

a smn;nary of all the books or the gible
from ;enesis through ievelation. The
author is a iresbyterian missionary.
(1, 11, &)

B

Fichigan boulevard is an interesting
c I
street in chicago, illinois. It runs

north and south along lake Michigan, (3, 1, 13,

i3

We celebrated the ;ourth of Buly by having
a picnic at anle Carl's beach cabin ard
later golng to see a pageant, imerican ill.
which_had & good march, ”Eai] to ilag,"

in it. (1, 3, 12)



8

10.

E

L
1 believe that science, latin, and art are

among the subjects offered in the ninth

J H S
grade at Franklin junior high school (14,
M1
my irish uncle came to this country on an

5 Q
old ship, the shamrock queen, just before
W W
world war 1. (6, 1, 5)

P L

According to my grandfather, the park lane
T
theater was built in 1900 (10, 5)

o
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ADVENTURES FOR REABING BOOK |

An SQ3R adaptatiori of The Red Apple, pp. 15-20

Explain tu the students thzt they are going to
appiy the SQ3R (Survey, Question, Read, Recite, Re-
view) method to the story

Survey: Ask the students, “What is the title?” “What
do you think of when you see a red apple?'’ Listen to
various responses. Theis answers should express the
senses of sight, feel, taste, smell. Ask students to read
caption above the picture and scan the first five para-
graphs, asking themselves questions as they read.

Question: Discussion of the first five paragraphs shou'd
be in the form of questions by the students or teacher
with responses from the class. Do you find a clue as to
what the theme of the story is?*' ''#\ trade or swap is
going to be made.” "What two artictzs will be 2 part of
the trade?"’ “Will Amy trade her beautiful green sweater
for the old fiddle?”’ '‘Does anyone know what a fiddie
is?' ""What did Amy fee! she just had to have?’’ “Can
you guess why she wanted the fiddle so badiy?” "“What
kind of person do you think Amy was?"’

Read: "Let's read the rest of the story silently just for
fun to find out why Amy just had to see Benny Ames.
You may find some other surprises, too."”

ERIC

Aruitoxt provided by Eic:

Recite: After students have finich:d the silent reading
-5f the story, fet them ask and/or enswer questions about
the story. “What surprises did ‘yqu find?'* '“Why had
Mr. Milo Starnes traded his old fiddle off?’* '"Was the
8antam rooster 3 villian or a hera?”  “Did you know
mink hides were valuable?” ''D'd Amy trade her beau-
tifu! green sweater for the old ficdle?”

Review: 1. What were scme of the specific things Amy
did for Mr. Starnes

2. List Amy's trades in xquerce.

3. Why Jo you suppcst Amy quit wearing the
beautiful green sweiter, but wore it a3ain
in the latter part 0% the story?

4. At what point in the story did you guess
why Amy wanted the fiddle? (Answers
may vary.)

5. In what second ey did Mr. Starnes show
his gratitude to A ny?

6. Write a brief chaa>ter sketch of one of the
characters. Use one of the following as a
title: "A Generrus Friend’’, ’Patience Is a
Virtue”, "Couraze Conguers All”, “Think-
ing of Others."”

It is hoped that students will learn from practice
with SQ3R to apply this me'hod ora similar one to fact-
ual reading as well as literatc ro,

(B 14
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LESSON PLAN FORMAT

OBJECTIVE: Prior to the instruction the teacher de-
fines a concept which he intends his class to gain. This
concept might be a goal, activity, or attitude, Because
either physically or mentally it is an action to be
achieved by the students, the objective purporting the
concept should begin with an infinitive. Remember the
infinitive must be in terms of students’ behavior—not
that of the teacher. Examples of such infinitives are "to
understand,” “to acquire,” ’‘to develop’’—never “‘to
teach’” or "'to guide.” The nbjective should be clear in
purpose, short, not too general.

To learn to evaluzte short stories by use of
the profundity scafe.

READINESS: A lesson should vegin in the students’
"aniverse”’ ~not that of the teacher. For example, a dis-
cussion might be introduced concerning a school or
neighborhood activity. The teacher so quides this dis-
cussion as to trigger students’ interest in the concept to
be taught, to give students necessary background for the
concept, and to evaluate informally the students’ prepa-
ration for the concept.

Example: "I understand that soon there is going to be a
school dance. How many plan to go? Any onre having 2
“blind date”’? What are some qualities you judge when
yo . meet someone for the first time?"”

INTROOUCTION OF CONCEPT: With as much clarity
as possible, the students are now led from treir “uni-
verse’ to that of the teacher. In other words, through
heuristic questioning, they are 'ed to express the con-
cept the teacher want: them to undersiand. One clear-
cut concept is easier to grasp than several hazy onex
Example: Under what other circumstances might you
pass judgment on people besides those you know per-
sonally. In the news? In the movies? In literature?
How might you pass judgment on people in literature?

ERIC
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PRACT'CING THE CONCEPT: Once the students have
grasped the concept, they need practice in its use. The
greater the variety of ways they practice its use the
better. ’
Example: To practice the profundity scale, the students
might review literary works they already know in terms
of profoundness or “‘depth.” Also, they might be as-
signed new stories to be read in this manner. And they
might discuss free reading according to the profundity
scal2.

TRANSFER TO REALITY: What students do in the
classroom only approximates their behavior in their own
universe. Their readily using a concept in class is no
guarantee that they now will use it in their own world.
Hence, it is the responsibility of the teacher through in-
struction and guidance to lead the stucents to use their
concept in every day life. Assignments with clearly stated
purposes are one means of bringing about a suc<essful
transfer,

Examople: Tonignt when you watch TV try analyzing
~yme of the 'stories by use of the profundity scale. Tell
us tomorraw whether your favorite shows are really
good drama.”’

EVALUATION: Throughout the lesson the teacher
continually evatuates the effectiveness of his instruction.
He may do this informa!ly by observation or by oral
questioning. Alsn, he may do this formally by written
Lests. Certainly, some time after the conclusion of a les-
son, he evaluates again to see whether the concept
continues to be pert of the students’ general behavior.
Example: Did any one see a play over the holidays?
How universal was its statement about life?

B Y}
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Summary:  Ar:ording to John Dewey “learning is
doing.” In the teaching process, therefore, first a worthy
concept is defined in terms of an objective. Then stu-
dents are guided from their universe to that of the

O
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“classrcom world”’ where through guided activities they
are led to grasp and to practice the concept. Finally,
they arc brought back to “redlity’”’ now somewhat wiser
and happier because they have a new concept to aid
them in coping with their world.

aX|



i he Profundity Scale
For the Cvaluation of Literature

Physical Plane Psychological Plane
Reaaer i3 concerned primarily with the physical Reader is concernza with the psychological for-
actions of the characters. Ex: 'The ‘rhree ces influencing the character’s physical and in-
Stooges."’ tellectual actions in light of an ethical code.
Ex: ‘Paul’s Case” by Willa Cather.
Mental Plane
Philosophical Plane
Reader is concerned with the physical and intel-
lectual actions of characters. Ex: The Adven- Reader is concerned with the "Universal truth”
tures of Sherlock !olmes by Conan Doyle. expounded by the auther through the physical,
intellectual, and ethical behavior of the charac-
Mora! Plane ters under the influence of psychological forcas,

Ex: "The Lotery’’ hy Shirley Jackson.
Reader is concerned with nhysical and intellect-
val actions of charicters ir light of an ethical
code. Ex: Luck and Pluck by Horatio Alger.

ERIC :
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PROFUNDITY SCALE

Actually it might seem that m.ry junior high
schuol students are not ready to appl the profundity
scale to literature; however, it may be faound that they
will readily meet the challenge provi. ed by the scale.

In applying the profundity scale .c ‘Bertie Comes
JGhrough”, the teacher would be wise t> use the lesson
ptan format on the pre- :ding pages. the class's interest
i the story would be aioused through a reference to the
title and to pictures.

After the entire story i read !y all, the teacher
might ask a few leading questions, 'V'/I at activities took
place?’” *What hapgened first? Nex!? etc.?” ''Did you
enjoy the activities?"’

Wece there inteliectual activities i1 the story? Were
there more physical or intellectua: activities? If we
should stop here, would we be ir='ined to judge the
story as profound (deep) or not?

Let's consider another level ¢n our profundity
scale; would you say that there wis anything in the
story which might be consicered t» be on an ethical or
moral plane? What about the ban I director, Hyacinth,
the coach, other students, or Bertie ?

O
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Did you consider what made Bertie act as he did?
What about Hyzzinth? Other students?

Are tiere "universal truths’’ expounded in this
story? Are there any symbols that might really refer to
something more universal?

Which would you say is predominant in the story
the physical, mental, moral, psychological, or philosoph-
ical pfane? Would you say that from a literary stand-
point, the story is profound literature?

Just for a quick brief comparison, for most things
are relative; let's see how O. Hanry's "“Ransom of Red
Chief’” on page 330 rates. Read it please,

Is thee much physical action? What about mental?
Moral? Psychological? Philosophical? (Repeat ourec
tion< applied to “Bertie Comes Through”.)

Acco:ding to the profundity scale which story do
you think we might consider to be better literature?
This iz not 10 say that they were not both good, but
just that onw appears to have more c¢opth and has 2
better chance of living longer because of its depth.






There are several metnods of teaching vocabulary

which have been useful. The list below may be helptul.

Incidental Method. The teacher suggests or de-
mands that the pupil look up those words in his
reading which he does not know.

Individual Dictionary Method. Pupils are given a
list of words to look up with due attention to
mesning, pronunciation, and derivation. Teachers
shou'd select them carefully and intelligently in
terms of difficulty and frequency.

Socialized Dictionary Method. Comrnittees in ro-
tation look up words in the reading and present
them.

Sociaiized Synonym Approach. Pupils compile 3
class list of alt possible synonyms for such concepts
as qo, say, fight, and differentiate shades of mear-
ing. This is a fine tonic if it is done shortly betore
themes or compositions.

"Felt-need’” Method. Pupils find and use new
words as they need them to fili gaps in chinking,
feeling, writing, in sets of sentences which have
been skitlfully contrived for the purpose. This has
real though limited vatue for maturer minds.

Independent Method. A single student makes a
hobby of collecting and looking for unfamiliar
words, or he joins a group dedicated to such an un-
dertaking. It has been done.

Direct Teaching of Words. A few words from or
not from reading to be done are presented each day
or each week by the teacher, cut out, nailed down,
and clinched. The least efficient technique is to
write them on the board and have students copy
them.

Whatever method or combination of methods the
teacher uses, he needs to be sure that it is foolproof. He
should be sure that the vocabulary teaching cannot be
escaped or evaded.

The technique the teacher uses should attempt to
meet as well as possible eight requirements.

It must enlist the interest of the pupit in his own
progress—and dramatize that proyress. (Hence the
us: of some standardized test of general vocabularx
before and after a year of study, particularly wit
deficient pupils, is recommended.

{t must be efticient ard practical.

It must be easy for both pupil and teacher 1o use.

1t must adapt itself readily to individual differences
within the class.

It must be positive and defiiite.
1t must be objective and self-educative.
1t must not repface use of the cictionary.

It must encourage creativeness. (Every concept in
grammar may be taught, using the vocabulary
words.)

*English Program for Junior and Senior Higl Schools, An, Grades 7-12, Curricutum Guide, Memphis City Schools,

Qo nnessee, 1965.
ERIC
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RESEARCH ABOUT SPELLING

A few of the findings we have tearned from research are: A q is always followed by a u.

Learning a relatively small group of words will help Proper nouns begin with a capital letter.

a student etiminate as many as three-fourths of his

spelling errcrs. 1 before e except after ¢ and when ei sounds like

@ asin nelghbor and welgh, and in ¢lther, neither,
Lonner periods of spelling instruction are no more weird, and sgize.

effective than short periods. .
P A terminal e is dropped when adding a suffix be-

Pretests are valuable instructional devices. ginning with a vowel.
Words that end in y preceded by a consonant

The greatest emphesis in learning the spelling of a A
: P X peting change y to i before adding s or es.

difficult word should be on visual imagery.

Words ending in one consonant preceded by cue
vowel double the final consorant before adding
a suffix beginning with a vowel.

Only a few spelling rules may be taught profitably,
those that have the widest application and the few-
est exceptions. These are:

ERIC 29
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not
but
get
sit
man

boat
train

time
like

., found
. down

. soon
. goou

. very

happy

. kept
17.

come

O
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Etement Tested

Short vowels

Tvio vowels together

Vowel—consonant—e

ow-ou spelling of ou sound

tong and short oo

Final y as short i

¢ and k spelling of the k sound

LIST 1

Diagnostic Spelling Test

Word

18.
19.
20.
21.
22.

23.
24,

25,
26.

27.
28.
29,
30.

31.
32.

23

what
those
show
much
sing

will
doll

after
sister

toy
say
littte
one

would
pretty

}

}

30

Element Tested

wh, th, sh, ch, and ng spellings
and ow spelling of long 0

doubled final consonants

er spelling

oy spelling of oi sound
ay spelling of long a sound

le ending

Non-phonetic spellings



Word

1. flower )
2. mouth )
3. shoot )
4. stood )
5. while )
6. third }
7. cach }
8. class }
9. jump )
10, jumps )
11. jumped )
12. jumping |
13. hit )
14. hitting )
15. bite )
16. biting )

O

E
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Diagnostic Spelling Test

LIST 2

Element Tested

ow-ou spellings of ou sound,
er ending, th spetling

Long and short 00, sh spelling

wh spelling, vowel-consonant-e
th speiling, vowel before r
ch spelling, two vowels together

Double 1inat consonant, c spelting of k sound

Addition of s, ed, ing

Doubting final consonant before ing

Dropping final e before ing

24

Word

17.
18.

19,
20.
21.

22.
23.

study
studies

dark
darker
darkest

afternoon
grandmother

. can't
. doesn’t

. night
. brought

. apple

. 2gain
. laugh
.
. through

because

J1

Etement Testcd

Changing final y to i before ending

er, est endings

Compound words

Contractions

Silent gh

le ending

Non-phonetic spellings



DIAGNOSTIC TESTS OF WORD PERCEPTION SKILLS {TEACHER}

1. How much sight vocabulary does he have? (Use the

Dolch list of 220 words on test sheets.) Number read at
sight

2. ?oes he try to use context clues? (Record respon-
ses.

“This story has some words missing. iry to read the
story by guessing the missing words."’

"Dick,”—— Mother, “will you go to the store
for me?”

""Surely, - —,"" said .. “What
shall | get?””

"I need & —of butter,aloafof
and a -— Bggs,’’ said . "Hurry.”

—ran to the and was soon ba:k.

"That's a good _ — " said
""Thank — - very much.”

"You're welcome, Mother,” said andra.

off to_ ball with his

3. Does he know the names of the letters? {Craw a cir-
cle around those not known; write in the errors.)
"Read these letters.”

BAISCDFEPTMLRZJUHGWX
QKVYNOronIimytvkpziajus
hbcgwdfxgqge

4. Does he know consonant sounds? (Draw a circle

around those missed; write in *he efrors.}

a. “Letters have sounds. Can you sound these let-
ters?’’

rnlmvzst

O
ERIC
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b. “Show me how you would ho!d your mouth to
say a word which started with each of these letters.”

ytkpjhbecgwd

c. "When these letters are together, what sound do
they make?”

sh ch th wh

5. Can he substitute beginning consonant sounds? {(Ask
the child to read the sight words first. Te!l him the
words if he does not know them. Cover the sight words
and ask him to read the test words without help.)

Sight words: Man sent star night at hen blue kite
hair nest

Test vvords: ban pent mar bight gat fen clue rite
lair zest

6. Can he hear the short vowel sounds in words?
“] am going to say some words. Listen and tell me
which vowe! sound you hear in each word.”

Test wn4s: bread {short e} bunk (short u} snap
{short a) split {short 1) block {short o)

7. Can he tctl when vowel sounds are long in words?
“Try to read these words as well as you can even if you
have never seen them before.”

Test words: teal vie shoal breach creel maim trite
rate theme have dune lave

8. Does he know the common vowel digraphs?

""Here are some words you probably don’t know. Read
theni as well as you can.”

29



Test words: nook aw! coy flout stay maul foil
jowd

4. Can he blend lecter sounds to form words?
“Here are some nonsense words—they really are nnt
words at all, but 1’d like to see if you can rezd them
anyway.”’

Test words; fis !ute gud keat hin sut jav tope
lort tam sive muts bame grue nibs pad nobe vin
wab beed nel bute kim sult faim hife doke doam

10. Does he make reversals?
"Read as fast as you can——hurry!” {Indicate reversals.}

Test words: pall even no saw raw ton tar won
pot rats keep nap tops read meat lap never

1t. Does he see the common prefixes as units?

“Here are some more nonsense words. Read them ac
weli as you can.”

Test words: repan conjump inwell delike dispay
combent ungate excry proread prehead enstand

O
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12. Does he see the common suffixes as units?
“Read these nonsense words as weii as you can."”

Test words: balling boc ker floorest daytion skinance
meatness chairly waterful burnant truchous cornment
cupable cleepive sickiess

13. Does he see compound vsords as units?
“Read these nonsense words as well as you can."”

Test words: nightbank dinnerplayer basketmeet
broomfeather paperjumper catmobile spaderoom
carthouse

14, Can he divide long words into parts?
“Divide these words into parts by marking the parts.
Read the words after you have marked the parts.'”

Test words; bombardment combination refreshment
establishment revoiver entertain calculate cucumber

o
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' DIAGNOSTIC TESTS OF WORD PERCEPTION SKILLS (STUDENT}

1. Dolch list of 220 words. To be tested orally.

2. This story has some words missing. Try to read the
story by guessing the missing words.

"Dick," —— Mother, “'will you go to the store
for me?"’

“Surely, " said . "What
shall | get?”

"{ need a of butter, aloafof -,
anda .eggs,’ said —_ . "Hurry.”

_ _ _rantothe_ and was soon back.

"That'sagood —_ '"said__
“Thank ————__ very much.”

""You're welcome, Mother,” said and ran
offto_ ball with his —

3. Read these fetters.

BAISCDFEPTMLRZJUHGWX

QKVYNOronimytvkpziajus

hbcgwdfxge

4. Letters have sounds. Can you sound these letters?
rnlmvazsf

How would you hold your mouth to say a word
which started with each of these letters?

ytkpjtbcgwd

Whien these letters are together, what sound do they
make?

sh ch th wl
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5. Read the sight words first. Your teacher will tell you
the words you do not know. Cover the sight words and
read the test words without help.

Sight words: Mari sent star night at hen blue kite
hair nest
Test words: ban pent mar bight gat fen clue rite
lair zest

6. Listen to the teacher siy the following words and
tell the vowel sound you hear in each word.

7. Try to read these words as well as you can even if
you have never seen them before.

Test words: teal vie shoal breach creel maim trite
gate theme hove dune lave

8. Here are some words you probably don’t know.
Read them as well as you can.

Test words: nook awl coy flout stay maul foil
jowl

9. Here are some nonsense words—they really are not
words at all, but I'd like to see if you can read them
anyway.

Test words: fis lote gud keat hin sut jav tope

lort tam sive muts bame grue nibs pad nobe vin

wab beed nel bute kim suft faim hife doke doam
10. Read these words as fast as you can—~hurry!

pal even no saw raw ton tar won
read meat lap never

Test words:
pot rats keep nap tops

24
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11. Here are some more nonsense words. Read them as

well as you can.

Test words: repan conjump inwell delike dispay
combent ungate excry proread prehead enstand

12. Read these nonsense words as well as you can.
Test words: balling booker floorest daytion skinance

meatness chairly waterful burnant truchous cornment
cupable cleepive sickless

O
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13. Read these nonsense words as well as you can.

Test words: nightbank dinnerplayer basketmeet
broomfeather peaperjumper catmobile spaderoom
carthouse

14. Divide these words into parts by marking the parts.
Read the words after you have marked the parts.

Test words: bombardment combination refreshment
establishment revolver entertain calculate cucumber



Suggestions from the Teacher

This guide was formulated by a committee of teachers. You are requested to tear out this
sheet at the end of the yea: and return it to the Language Arts - Social Studies div.sion at the
central office with suggestions for improvemert, both additions and deletfions.

Q
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DIAGNOSTIC REMEDIAL REFERRAL

ORAL READING

(AR R

. Can student pronounce new words?
. Can student read aloud easily?
. Can student read aloud in such a mair-

ner that listeners understand and en-
joy what student reads?

VOCABULARY

4.
3

6.

Is general vocabulary good?

Does student know technical words
of subjects he studies?

Can student figure yut meaning of
new words from the way they are
used?

. Does stiudent know how to use dic-

tionary to find meaning of new words?

RATE

8.
8.
t0.

1.

Does student read silently without
moving 1ips?

Do« student read greups of words in-
stead of one word at a iime?

Coes student read righi along without
looking back again at words he has al-
ready read?

Does student change rate of readirg
to suit the kind of material he is read-
ing?

50]5 1 F2

Yes

—

No

18.

X

12. Does student read simple material ra-
pidly and accurately?

UNDERSTANDING

13. Does student concentrate and think

about what he bas read?

Can student pick out the main thought

of a paragraph?

. Does student know how to read ouick-
ly to find details?
Can student spot wrong statements as
he reads?

. Can student explain, to someone elsc,
that which he has read?

14.

STUDY

Does student know how to use the li
brary?

Does student know how to find and
use reference books and magazines?
Does student read books and rnaga-
zines on many topics?

Does student know how to choose
books for enjoyment?

Does student know how to choose be-
tween good &nd poor reading material?

19.
20.
21.
22.
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MATERIALS AND SUGGESTED USE

How To Improve Your Reading—by Paui Witty Suggested use: Work with individual students. As-
cer.ain the feasibility of using this material with

groups as large as thirty or more.

A basic text for individual or class instructors.

Suggested use:  Individual work with student.
You Can Read Better—by Paul Witty

Writen for upper elementary and junior high. De

Developing Y_o__ur Vocabulary~by Paul Witty
sigr.ed 1o improve reading ability and to increase
An activity text with practical suggestions on how interest in reading.
to increase and enrich the vocabulary rapidly and
Suggested use: Slow group in English or social

easily. Exeicises and activities are in each chapter.
This text is a ready-made unit on vocabulary for use

in regular English classes.

studies or with SRA Reading Lab.

ERIC .
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HOW WE LEARN

- 7
SYMBOLIC DOING

Verbal
Symbols
{3poken words)

Visual Symbols
{The Written Word)

/ Radio-Phonograph {Hearing) \

Photographs-Pictures
OBSERVED DOING {Seeing reproductionrs}

L Field Trips (Observing firsthand) \

Demonstrations {Seeing things correctly done) \

Dramatizations {Acting out or duplicating events} \
DOING 9 out or duprieating

Contrived Experiences
{Laboratory experiences; developing learning skilfs}

Direct and Purposeful Participation {Practice teaching, Group
process application,

Apply this chart to your teaching. How wel! cou’d you teach, if you began at the top of the triangle and proceeded down-

ward \only three steps? Six steps? How much more effective would your teaching be if you began at the bottom and
O ward?

B ) Edqar Dale

ERIC % 20
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FLOW CHART OF A
COMPLETE LEARNING EXPERIENCE
(Paul Hanna}

Learner with
past experience /

faces a new experience
to him resulting in

"a block, a tension,
a disturbance

out of which emerges
a purpose or need \!/

to solve a problern and 1'
resolve the tension; he v

uses past experience and

knowledge to form hypotheses; \L

tests hypotheses by collecting new
information through experimenting,
reading, questioning, listening, and
observing;

organizes, interprets, and verifies
facts by discussing, writing, rechecking;

draws conclusions which give satisfaction
and resolve tension and disturbance
and leave the learner ready to face a
new situation with increased power.

O
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AREAS CORRELATLED

E1ghth Grade
Language Arts

Grammar

Lirr~ature

Spelling

Vocabulary developrment
Writing

*Social Studies

American History
Tennessee iistory

*Ejghth grade social studies will cover American and Tennessee history with geographic
implications from 1865 to the present.

o
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Studentts Textbooks:

Social Studies
American history
This Ts America's Story,
This Ts America's Story,
This Is America's Story,
Lznguage Arts

Grermar

EIGHTH GRADE TEXTBOOKS

164 edition
158 edition
154 edition

The New Building Better ZInglish, 8,

165 edition

Junior English in Action, Bk, 1I,

7th edition

Literature

Exploration Through Reading, L. 11,

1), edition

Study of Literature, L, 1I, 111,

t6L edition

Adventures for Pezders, Bk

Olympic editicn

»

Adventures for Readers, uw.., 1I,

Hercury editinn

VWindows on the ¥orld, A.E.,

161 edition

Ideas in Literature Directions

¥, 1T, A.E.,

ERIC
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Spelling
Spelling for Word Mastery, 8,
Enlargec edition-
Spelling for Word Mastery, 3,
L. I, II, III
Yord Mastery Spelling, 8.

Writing
Reaching Our Goal Compendiwum,
164 edition

Teacher's Editions
Social Studies

American history
This Is America's Story,
164 edition
Tennessee history
The Story of Tennessee,
163 edition

Language Arts

Grarmiar
The New Fuilding letter tnglish,
8, '65 vdition
Junisr English in Actlon, k. II,
7th editicn

a2
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Writing
Reference Manusl for Teachers,
Gr. 53-8

All e1ghth grade P1lot schools will recetve:
Soc1al Studies

Amertcan history -~ 1 per child
Tennessee histcry - 1 set per leacher

Language Arts

Grammar - 1 per child
Litexratuie - 1 per chald
Spelling - 1 set per rteacher
Writing - 1 set per teacher

Maintain continuity within a school-

A set of encyclopedias and a world atlas 1s
desirable

o
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GETTING ACQUAINTED WITH THE GUIDE OUTLINE
SEVENTH GRADE

tn order for the guide outiine to be functional and
pra~tical for the teacher, an explanation of the organiza-
tion is provided below.

Overview: A general description »f the entire course
has been provided and also one for each of the six units.
This is not only for teacher orientation but also for the
pupil. These were devised so that the “picture’’ may bet
seen as a whole and as units; thus, as the parts are
studied, they may be aptly related to the whole.

Unit One-Unit Six: The outline is divided into six
units. It is not intended that the teacher feel required
to cover one unit each six weeks period. Some units
may need seven or eight weeks devoted to the material
while others may need only four or five weeks. The
time span devoted to the various units depends, of
course, on such factors as abilities, interest levels, etc. in
the teacher-pupil processes.

Generalizations: These were cesigned to relate to the
overview and to serve as an introduction for the various
parts of the overview that are to be studied.

Concepts: Threse are the generalizztions narrc ed to
short phrases to more concretely and briefty re ste to
the overview and to introduce the parts of t. .- overview
to be studied.

Objectives: These are the links for connecting the
material to be studied to the basic concepts and in turn
to the generalizations and to the overviews for the unit
and for the year.

Humanitarian Approach: This is 1o provide for the
most meaningfu! and lasting learning experiences. The
material should refate to the pupils themselves; if it is
riot, it has little or no value. Possibilities for building

ERIC
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background have been listed in question forin, but the
approach may vary; it might include class discussions,
panels, checklists, etc. .

Related Content: Language Arts and Social Studies
readily fuse in many ways, especially through the area
of literature. However, there are basic skills that must
be taught first of all as skills, and then the application
and practice of these skills provide for the fusion. {Care-
fu!l consideration of the Related Content, Related Learn-
ing Experiences and Skills to be Stressed will help to
clarify this.}

Related Learning Experiences: These are suggested
activities provided to implement the fusion of Languzge
Arts and Social Studies. It is by 1o means a complete
fisting; it is meant merely to assist and serve as 3 starting
ptace. Distinction as to the appropriate levels {I, |, or
111} has also been suggested.

Resource Material: The materials listed in the outline
are to serve only as general suggestions, For a more de-
tailed listing as to materials and their sources see the Re-
source Materials section of this guide and An English
Program for Junior and Senior High Schools, Grades
7-12, Curriculum Guide, Memphis City Schools, 1965,
and Social Studies Curriculum Guide, Vol. |, Grades 7-
12, Memphis City Schools, 1964,

Skills to be Stressed: There are vital and essential
skills to be applied to the Language Arts-Social Studies
program. Some of these have a responsibility to lan-
guage arts, some to social studies, and some have a
shared responsibility. These skills include understand-
ings, attitudes, values, appreciations, opinions, and be-
havior as desired goals. Every learning experience
should be designed with a goal in mind and in such a
way as to develop that goal. For a more snecific con-
sideration of these, see the section on Skil's.

A1



OVERVIEW

During the first efghty years of the growth
of the United States many sectional interests,
ideas, and opinions developed. These conflicts
divided the country and inevitably lead to fear-
ful internai war, out of which emerged a more
powerful nation. New problems were faced and
changing needs mel ac the United States berame
a world leader.

tne following units have been outlined as

a gulde for the teacher. All suggestions should
be used in the light of the needs and interests
of particular students or groups of students,
and only those parts which have promise of a
particular teaching - leatning situation should
be used. Each teacher should adapt and supple-
ment the material.

Appropriate skills and attitudes based on
the content materials should be developed The
skills include reading, theme writing, critical
thinking, research, and vocabulsry study. The
development of good attitudes should occur when
skills and content learning are channeled into
decired directions.

The primaty objective in Language Arts
is to teach and reteach all skflls to develop
proficiency in applying these skills to related
areas. The usage of good Erglish in all oral
and wiitten experiences in school and out

ERIC
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s the aim of this fusion of Social Studies
and Language Arts.

The chief stress will be on basic grammar,
correct usage, and mechanics; that is, parts
of speech and sentence structure, verb subject
agreement, nronoun usage, tr>ublesome verbs, and
capitalization wnd punctuation. By relating
these skills to Social Studies an a practice
or an activity, the experiences will have value
and ''make sense' to the gtudent. Much oral
practice, as well as written practice, will »e
provided, particularly In correct usage. Prac~
tice experiences will cover the process of ex-
pressing ideas effectively, with generous use
of practice sentences, paragraphs, and reading
poems from grea* writers, as well as original
sentences from the student.

Pre-tests will be given students in order
to evaluate the student's needs. Less re-teach-
ing will be required for some students releasing
them to more varied enrichment experiences. For
gtudents who nced it, more meaningful drill and
practice can be given.

Techniques of good penmanship will be
stressed. These techntques are neatness, legibil-
ity, speed, and form. Cortect spelling of all
words used in writing w!11 he demanded by placing
a dictionary in every desk and erphazizing its
use for all schonl work



Ample opportuntty will be given for improve-

ment of orali and written vocabularies in regular
tomposition work, in oral and written zeports,
and in discussions Careful attention wii! be
p:aced on skills in cnun¢ aticen, prenunciaticn,
veral communi:avion, and visible communication
tposture, gesture, facial expression, and
noJement)

Intelligent and courtecus listening has
tecome an essencial skill to be developed in
nodern classrooms in which radio, television,
films, tapes, records, parel and group discus-
sions and individual or group reports are a
rart ot the activities of the class

Since many pupils 1in seccndary classss
find most of the books available too difticult,
too dull, or both, they need to begin reading
tn low gear, with storties that reflect their
interests An attempt will be made to find
reading material to change pupils' negative
attitudes toward reading, develop pupils’
reading ability, and facilitate pupils' per-
sonal development through reading.

Reading skills taught in elementary
school will continue to be developz2d through
background building, interpretation, and
comprehension. Both silent and oral reading
#4111 be used in practi-e experiences.

ERIC
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Enrichkment cexperiernces will be directed toward
criricsl reading, thinking, and writing Many
exercises jn creative thinking and creative writing
will be used

The library will! be used tor r2search for
subject area reports, browsing, reading of period-
1cals, and selecting books to be read for reports
and pleasure.

Paperbacks should be used in the classrooms
because they are written on easy-to-read levels
or a varlety of subjects which interest the stu-
dents and &re inexpensive

Readirg ski1lls in short stories, plays, and
peems are slightly different from skills used
in textual materials and non-fiction and will
be so treated.

In the short story students will discuss
the author’s bicgraphy, the plot of the story,
the relaticnship of the characters to the
setting and plot, special traits of the characters,
the climax of the story, and the style of the
author.

In poetry students will discuss the author
in relation to the poem: the theme (what is the
author saying to us?), paraphrase lines of the
poem, examine the rhythm and rhyme and the author's
use of metaphor and simile.

ENAl
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In rrading a piay students will notice the

Jarm o cs difterent from other literary toims, but

that 1t has a tneme, chatacters, plot, and
¢iimax as other fiction we have read.

To help the student develop an appreciation

tor varlious types ot literature, recordings,

tape recordings, films, television, and other
media will be used Students wil) write cre-
atively in these areas either individually or
in groups Each child should scon learn the

importance ot proot-reading his own paper

In addition to basic reading skills pro-
vision will be made through reading experiences
fot the studeni to increase his ability to find
and understand various thought experiences, to
learn to read with a purpose, and to draw on
previous learning in attacking new material.
The SQ3R method(Sutvey, Questicn, Read, Recite,
Review) {s one of many methods which may be
used to attain these skills,

O
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UNIT ONE

OVERVIEW FOR UNIT ONE

This unit is designed to bitng into focus
the social, cultural, political, and geographical
position of a nation reunited.

It probably would te teasitle to veview
Chapter 19, "The Worth oand the South Coie Lo
Blews, ' in ordcr te helip the pupile vaderstiuand
why the patioen, particaiarly the Secuth, had teo
20 through 1 pericd of reconstructicn ta its
thinking 2s well ~s {ts phys:cal being.

Current events will be incroduted ard
continued throughout the year. Through news-
papers, magazines, televisron, daud radic, pupils
will be able tc search out our present-day
problems and compare them with theose of the lawe
1800's,

The follewing basic skiils are tu be
taught and developed: spoliing and Jdiot:cnary,
penmanship, litrary, readiay {inteipietariun,
comprehension, wolobulary ), ropitalization
arnd puaitusztion, ofitical thanking end teading,
critical and original writinyg, listening and
speaking, and nap and plobes

Pup1ls levelop an understanding of tle
different kinds ot reading to sult vatious
purposes through the related content aiea.
The SQ3R method (Sutvey, Question, Read,
Recite, Review) 1s one of many to be used 1in
studying subject matter for facts.

O
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Selections in literaturc sre used to broaden
the student's cultural background, and his under-
standing of the world in wh.ch he lives as well
as give him pleesuie during hus lelsure hours.

Throughout the sciwoel year the applicaticn «
thece skills will be used in learning experiences
related to the centent orea where nmany skills are
cimila:.
the intetest and abiliry le.els of the students

Pretests should be given before intreducricen
<t content ateas,

-

Activities and/oy prccrices are geared te

Chapters 11-17 are i¢ be used 1n a symplitied

scvered

in

hurried review and ate reot meant te be 1o
dezail but can be used thrcughzut tbe year

comparison with future developmente.



Ceneralization: lau censt inrly

Je2ka ta satisfy hia aec! fo

food. =lethitng a2

"NIT

ihelter ard his canty;

in so0 dcy oy D2 attepts Lo alant hiwself through viitization ard expleitation of tha car.

Objectives

To improve and increase
vocabulary

To understand that man mects
basic needs and desires in a
varlety of « :vs

O
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Humanitarian Approach

tiow is vocabulary an aid-
vanta,e to the students,

and hot can a better voca-
tulary be of more advantage?

\nal are some of the basic
needs tiat should be
considered in writing a
constitution? How does

a constitution provide for
basic needs:

19
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Related Content

English in Action

Ch. 4, "Choosing Words
Carefully;"

Clh. 36, "Improve your
Spelling"

Buflding Better hny ish
Ch. 10, "Building

VYocabulary;™” Ch, 35,
"Spelling - Stcp by

\
Step

Spelling for Wend Mastery,

Lesson i-6

This is Aa2rsvca's Siory,
Unit IV, Chs. '1-12



Concept: Basic human needs.

Related Learning Experiences to
Implement the Fusion of Sccial Resource Materials Skiils to be Stressed
Studies and Language Arts

*Begin a Word List of words Texts, discussions, and *Building a vocabulary
heard in conversations, research material

classes, or read in texts

or other books. These should English Transparency Mas-

be words which have special ters, 8th, I., 1-8, 45-

appeal to the student which 46; 11., 2-5; III., 1-4.

he might use in original or
creative writing. L. I, II, ILI. .
Classroom resource material *Using dictionary skills

*The class reads and discusses

the story. Wcrds are pronounced

and recorded {n vocabulary note-
book.

Using dictionary (a dictionary in
every desk) students divide words
into syllables, place diacritical
varks, and write the parts of speech.
Use Part D of lesson in Spelling

for Word Mastery for phonetic
analysis of words.

Include vocabulary words in dic-
tionary skills and phonetic analysis.

Emphasize the basic needs of people This is America's Story Understanding the Constitutfo
and goals of democracy by writing pp. A2 - A32

a simplified constitution in The Constitution of the

comparison with the Federal United States

Constitution,

Film: The Constitution of
the United States

o Transparency Masters #26
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UNIT

Generalizaticn: Man constantly seeks to satisfy his need for food, clothing and shelter and his wants;
in so doing he attempts to adapt himself through utflization and exploitation of the earth.

Objectives Huranitarian Approach Related Content
L
To develop understanding How do students adapt to English in Action,
of the student's relation- their peers? . Cch. 1, "Mind Your Man-
ship to others ners;" Ch. 14, "Express-

ing Opinions in a Group;"
Ch. 6, "Friendly Con-
vergatioa"

Building Better English,
Ch. 2, "Improving Your
Speaking Habits;"

Ch. 6, "Learning to Work
Together;"

Ch., 1, "The English
Language: Its Vocabulary"

To develop the ability to wWhat are scme factors that Reaching Qur Goal,

write easily, legibly, make handwritten material "Outr Changing World"-

and pleasingly difficult for the students Flyleaf; "Our Opport-
to read or to write? unities,” p. 18; "Con-

ducting a Class Meeting,"
p. 7; "Vocabulary,"

pp. 26-27; ''Know Ycur
Manners, ' p.21.

To show how the U. S. met the What does each section This is America's Story,
responsibilities of providing of the naticn donate Ch. l4, "The Northeast
for the basic needs of her penple to the national econony? Becouzes the Center of
by develeoping her natural Trade and Manufacturing”
resources Ch. 15, "Cotton Bacomes
King in the South"
O
ERIC 1
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ONE

Concept: Basic Human needs.

Related I« t;a.r—rﬁ:g’hl_;x pzricnces to
[mplement the Fusion of Social

Resource Haterislns
__Studies and Language Avbs L i.ia. e
follew suggested activities F1lns
in Teacher’s Hanual.

*follow recomended procedures Clsnsroon

Use
slaat line ia all writing. .
show the eccnonic developrient T Story of Tennessece
of the Unfted States by nap skills Ch, 23-26. Agriculture
¢-phasizing Teunessee arca. 1) Industrial Development

Beginning and Growth

tosontee material

Teveloping gusd ranncrs
for working with oae's

peers

*Foraing, spdcing, and
slanting Jetters cor-
rectl,; and legioly
usin: correct aliganeat
and proportion of
letters and curved be-
ginning and ending
strekes on words

Necognizing tiends

HMap 5kills

of Industrial Ane:rica

O
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UNIT

Generalization: Man constantly seeks to satisfy his need for focd, clothing and shelter and his wants;
attempts to adapt himself through utilization and expleitation of the carth.

in so doing he

Objectives

Humanitarian Approach

To develop independence of
judgement in literary mztters
and, from having read, gain
a richer life.

To recognize the practical
use and pleasure of the
library

ERIC
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Related Content

What are some of the factors
that influencz the students'
selection as vo the books
they read, and what factors
could aid them in selecting
more Interesting and enrich-
ing books?

What bave the students found
practical and pleasurable 1in
the library before, and what
others are there to be dis-
covered and explorea?

49

Windows on the World,
A. E., '"The Sporting
Spir{t", pp. 128-182

Ideas in Literature,
Directions A. E., "Into
the Unknown", pp. 109-
142; "From Qut of the
Deen', pp. 411-440

The Study of Literature
L. 1I, 111, "Hiawatha's
Fasting”, pp. 208-215,

Explorations in Literature,
L. I, "Archimedes", pp.
174-179.

English in Action,

Ch, 8, "Knowing Your
Library;"

Ch. 17, "Making Better
Use of the Newspaper"

Buflding Better English,
Ch. 3, "Listening;"

Ch. 14, "Improving Read-
ing Habits;"

Ch. 16, "'Finding and
Using Infornation’

]
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ONE

Concept: Basic lwman naeds.

Related Learninéuixperiences to
Implement the Fusicn of Social
___Studics and Language Arts

*Build background for reading
through class discussion of

the title of selection and/

or references to the author's
life and cother stories he has
written. Give a purpose for
reading a particular story.
Check for comprehension through
oral interpretations of inci-
dents in the story recalling
the purpose of the story.
Discuss orally, or in writin;,
the traits of the characters,
plot, and climax of the story.
Do not overlook enrichment
activities in textbook, L. I, II,

Suggestion: Use SQ3IR or similar
rmethod for L. 1, II. Try using
Profurdity Scale for some. L.II, III.

Show films and filmstrips on the
library. Conduct discussion of the
physical aspects of the library;

in the library practice locating
books: fiction, non-fiction, ency-
clopedias, and dictionaries from
the card catalogue and by the ar-
rangement of books on the shelves
ia the library.
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Resource Materials

Smith, Nila B., et. al.,
Voyapes in Reading, L.IL, T1IT,
ppP. 495-406, 499-502, 503-504,
48-55, 213-224, 517-519, p. 497

McCracken, Clean, et al.,
Basic Reading (8), L.JI, III,
pp. 206-219.

Smith, Nila B., et al.,
L.I1, 111, pp. 352-1357,
358-363, 364-370

Films, filmstrip, and library

Films:

Know Your_Library

Library Organization

Libraty Research in Hign Schocl
Filmstrip:

Using Library

See Board of Education film
catalogues

50

Skills to be Stressed

*Thinking critically so
as to conprehend and
make inferesnces relating
to material read

*Developing research skills

"



UNIT

Generalization: Man constantly sceks to satisfy his need for food, clothing and shelter and his wants;
in so doing he attempts to adapt hiwmself through utilization and exploitation of the eart

Objectives llumanitarfan Approach Related Content
To develop good listening What speeches or talks have English in Action,
and spaaking habits the students heard that were ch. 2, "Studying Is Im-
boring or uninteresting, and portant;"
was this reaction due to poor Ch. 5, "Listening -
speaking or poor listening Learning to be a Good
habits? . Listener, Listening to

Directions and Explanation
Ch. 9, "Reading for Fun
and Information;'" Ch. 10,
""Speaking Easily and
Correctly;™" Ch. 11, "Expla
ing;" Ch, 13, "Reporting"

To understand that cultures low are the students' lives Ihis Is america's Story,
are changed by exploration changed as they experience Cnit I, Ch., 16-17
and discovery new situaticns? What part

did the Negro play in the
development of the United

States?
Q
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ONE

Concept: Basic human needs.

Related Learning Experiences to
Implement the Fusion of Social
Studies and Lanpuage Arts

E

Discuss guides to good list-
ening and advantages to stu-
dents of being good listeners
in discussions, lectures, re-
ports, ectc.

Students write questions
based on Social Studies as-
signments. Students read
questions and call on others
to answer. All students
listen and discuss the answers.

Construct posters on:
movements for refomn,
growth in democracy, and
change in political parties

O
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Resource Materials

Classroom resource material

Skills ta be Stressed

*Forming good speaking,
ltstening, and study
habits

Library and classroom

resource materfal:

Album of American llistory -

J. T. Adanms

Dictionary of American History -
Schribner

Transparency Master #30

52

Selecting main ideas
and relating supporting
facts through drawings



UNIT

Cenevalization: lan constantly seows to satisfiy
in sv doing w atterpes to adap

L

Te understand that cultures i are the students' live
«re chanpad by =xploratien Siranged Ay they expericace . ‘Tal
and discevery and that us- oW slieationg?) relldng ", o
tors and ways of doing thiugs "lhe TrreoufoLcluenture”
often outlive their usefulness pp. lu-iw

RS R

Directa :
"Into ... U"iooun’,
pp. 100-110: :
"From vy of
rp. A11-30

Moen ool oaroe,

PP 3=y,

The Stery ot ditera sty
LD, BED, THelence
p. 318-373.

CentUI s or S0 .,
s b1. 13-

Oo show how secticmlign What Lors man necod This 1< Arerica's

Jdi rided the zountry and othivs toan subsistensy? Ch. 18-19.
¢rhisseed the additicenal
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QNE

Concept: Basic human needs.

Relatéﬁ.Learnlnglixperiences to
Implenment the Fusion of Soclal Resource Materials Skills to be Stressed
-—.-Studies and Laaguage Ares

*In the recading of a short story Smith, Wila, et al,, Using research materials
students will discuss the Voyages in Reading, L.I, IT, to locate, organize, and
author's biography, the plot p. 545, relate Information
of the story, the relationship
of the characters to the setting Virton, Iris, Qur Yation's Analyzing, selecting,
and plot, speclal traits of the Builders and relating inforamation
characters, the climax of the in chart form
story, and the author's style Gordon, Edward J., Intro-
of writing. L. III. duction to Litcrature Developing critical

L.IT, 11 i thinking and compeehension

0'D.ly, Elizabeth G., and
Nieman, Egbert W., Adven-

AE., L.1,10

0'Daly, ¥lizabeth G., and
Nieman, Epbert W., Adven-
tures for Readers, L.I, IT,

1IT.
Hake a map of Westward U. §. History Transpdrency Analyzing aad relating
Expansion showing various ilasters, 36, 40-42, 47, 48 all nmatecfal.
land acquisition and allionce Film: Civil War. Bachyround
by 1860, Issues
Preparc a chart arranged in
time order, showing the enenles
vhich led to the separation of -~
the North and South. "‘\

54
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UNIT

Generalization: Man constantly seeks to satisfy his need for food, clothing and shelter and his wants:
in do doing he attempts to adapt himself through utilfzation and exploitation of the earth.

Qbjectives 'umanitarian Approach Related Content
To understand that Did the differences This is America's Story
changes result in concerning these ccnflicts Unjt VI, Ch. 20
strife and dissension result in hard feelings,
which frequantly erupt fusses, lcss of friends, etc.? The Story of Tennessee
into war Ch, 19-20

Separatlon and reunion

o 5
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ONE

Concept: #Basic humsn needs,

Related-lelrnlng Experiences to
Imolerenr the Fusioa of Sccial
_ftudies and Laaguage Arks

Outline map of the United Statue-,
Ideat:fy the Confederste stages,
the border states, ond the
norepern st.ates.

Tell the
"Fall of
a report
landmark
from the

story of the
¥emphis'' and wirite
on an historical
in HMenphis dating
(ivil War days.

O

ERIC

Aruitoxt provided by Eic:

Restur«e Marerials Skitlis o be Stresced
Film: Ihe Ciwil War, 1863-1845 Relating to Lhe rost
Filw: The Civil War: Pestwar Feriga and crectiag ia visual
Filu:  abiaharn Livcein forn accunulatad data

Library and classroon material

The Civil War - American lleritage

Transparency llasters: 49Y-51
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*TEACHER'S EVALUATIO